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ARTICLE INFO ABSTRACT
Many studies have been written about students’
Article History: academic procrastination. Yet, not many wrote specifically
Submitted: July 2022 about EFL context. This study tried to fill the gap, especially
Accepted: November 2022 in Indonesian context where English is officially taught as a
Published: December 2022 foreign language. The study aims to examine the level of EFL
students’ academic procrastination; the reasons of doing the
Key Words: procrastination; and the correlation of students’
academic procrastination, procrastination level with their academic achievement
EFL, ELT especially for reading and writing skill. It was conducted by

applying quantitative approach with descriptive quantitative

DOI: 10.35719/jlic.v4i2.110 and correlation research design. A hundred and eighty
seventh semester students of a State Islamic University in
Indonesia was the population for this study, while 35 students
of which were chosen randomly as the samples. A five-scale
questionnaire was applied to collect the data, and then the
result was analyzed quantitatively by using descriptive and
Spearman formula on SPPS 26. The findings showed that the
students’ level of procrastination was moderate; the students
inclined doing the procrastination in the area of sincerity and
aversiveness of task; and there was no significant correlation
between procrastination and writing as well as reading
achievement.

INTRODUCTION

Students in college level are different from them who are still
in middle level in terms of their tendency in study. College students
need to prepare their study by themselves, including their
preparation in facing any examinations and tasks. It is a common for
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college students in Indonesia conducting SKS (sistem kebut
semalam) for any assignments or examinations. SKS (sistem kebut
semalam) is a slang word in Indonesia to mention an activity
conducted by college students to finish their assignments or project
examinations for the whole night before the day of submission
duedate. In other words, they choose to postpone working with their
responsibility till the last minutes of their chance. This way,
procrastination is considered as avoidance of doing assignments
need to be accomplished (Laeus, 2015).

Procrastination is acknowledged as self-defeating and
inherently goal undermining (Ferrari et.al, 2013). Every student
realizes about their obligation, whether it is tasks or projects
examinations. They recognize the final goal of their study which will
be achieved if they accomplish all the assignments given.
Unconsciously, each student must set their plan to grab that goal of
their study. However, during the process of completing this
obligation, many obstacles come. It can be from their environments,
as having many other roles while also being a student, or even
obstacles appear from their own self, such as suddenly being
unmotivated. By having this situation, these students are distracted.
They choose to ignore their obligation to accomplish the
assignments as soon as possible they could.

However, not few of those students believe that having this
procrastination is bad. Sometimes, students postpone accomplishing
their assignment in hopes they will get better understanding of what
it is asked about later (Ojo, 2019). When reading the assignment for
the first time, they are confused about it or even don’t know exactly
what is expected of them. They need more time to figure out what
the assignment ask them about. Sometimes, it closes the ending of
the submission deadline until they get a full understanding about it.
In other words, it is not totally self defeating, but more on self
interest (Ferrari et.al., 2013).

Further, self interest in procrastination is not the only result
of unknowing problems about the concept of assignment itself. Self
motivation is also known as another concern relating to
procrastination. Some people can perform well on their tasks after
procrastination, especially on their under pressure situation facing
the deadline of the tasks (Ferrari et.al., 2013). Thus, it is a kind of self-
manipulated strategy for them who believe that it can increase their
self-motivation. A study among college study in India showed that
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72,8 % of the samples claim that they found some excitement to
accomplish their task in last minutes before the deadline (Gohain
and Gogoi, 2021).

Based on those a brief explanation, the definition of
procrastination can be summed up into two (Ferrari et.al.,2013), the
first is related to dysfunctional procrastination which is:

“The time past the optimal beginning point for
completion of an important task that has a high
probability of needing completion and that does
not have unreasonable demands of personal costs
associated with attempted completion”.
While the second one is rational or functional procrastination in
which:
“Similar behavior evoked actions that have a low
probability of needing completion or have
excessively high cost associated with personal
completion.”
Simply, the first type of procrastination does not relate to reasonable
reasoning why someone does that. Meanwhile, a person has set a
certain goal related to the assignments why he chooses to do
procrastination.

Many studies about students’ academic procrastination have
been conducted for decades. Some applied the level of academic
procrastination, some applied the reasons of doing procrastination,
and some correlated the level of procrastination with other
continuous academic variables. There are three instruments can be
applied to measure the level and reasons of academic
procrastination, namely Procrastination Assessment Scale-
Students/PASS (Solomon and Ruthblum 1984), Adult Inventory of
Procrastination Scale/AIP (Mc Cown and Johnson, 1989) and
Tuckman Procrastination Scale/TPS (Tuckman, 1991). PASS is mostly
used than the others since it is considered as the most reliable one in
measuring the level of academic procrastination (Ferrari et.al., 2013).
Previous studies explained later will only focus on those in which
applied PASS as the instrument to measure the students’ academic
procrastination.

For many years, procrastination is considered relating to
stress and the failure of academic achievement. Academic
procrastination resulted ineffectiveness on study, affected not good
performance in learning, and also caused stress during the process of
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learning (Kuftyak, 2021). The students who were procrastinators used
to grab low academic achievement. They tended to being lazy, could
not manage their personal time efficiently and then experienced
more frustration, anger and also stress. When a situation in which
procrastination found being conducted by several students in class,
it is appropriate for a teacher to the timely evaluate students’
completion of assignments (Kader, 2014). It is important develop
their understanding that the earlier assignments are submitted, the
higher the grades tend to be (Jones and Blankenship, 2021). It is in
order to reduce the high correlation between their academic
procrastination with their academic achievement.
Teachers should encourage the students to write a composition in
class time even if it lasts for a very limited time, because homework
and classwork can decrease the level of procrastination (Gray, 2017)

In other words, the factor of social motivation is one strategy
to reduce the implementation of procrastination (Nabelkova, 2015).
When a student has already found their positive goal on their study,
they will act positive attitudes towards their assignments or
examinations. Therefore, the role of the teacher is very important to
overcome students’ academic procrastination. He must ensure each
student know what their goal is, so that they will be motivated to
behave well on their tasks (Jones and Blankenship, 2021). However,
since motivation can be from both internal and external situation, a
teacher should also assure that their performance of tasks is
interesting for their students. Academic procrastination was also
implemented by them who thought that the academic tasks were not
interesting at all (Kutlu Abu and Saral, 2016). Thus, it is not
exaggerated to argue that lack of motivation is significantly inclined
as the most influent factor towards academic procrastination
(Syahrizal and Malina, 2020).

In terms of English Language teaching especially in Indonesia
in which English is learned as a foreign language, not many studies
were conducted relating to students’ procrastination. A study
conducted by Wirajaya et.al (2020) shows that EFL students in
Universitas Pendidikan Ganesha had a high level of procrastination.
They quantitatively describe that the students tend to implement
procrastination because of their bad time management, aversiveness
of the task, sincerity and personal initiative. Further, they found that
academic procrastination had a negative relationship with students’
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self efficacy. This study did not describe any specific relation cases
dealing with the subjects who are the ELT students.

Another research was conducted specifically on investigating
relationship between the academic procrastinating with writing
anxiety (Pravita and Kuswandono, 2022). The study implemented
quantitative survey which involved 12 students who were working
with their undergraduate thesis proposal. Research finding shows
that the students tended to have high level of procrastination on
academic revision and review. They experienced writing paralysis
and did not expect any writing progress. The researcher expects
further researcher to investigate more on other writing anxiety
factors. This research did not find the correlation between those
three variables by using statistic correlation formula.

Further, academic procrastination also significantly
contributed students’ writing performance and writing errors
(Kafipour and Japari, 2021). The research applied quantitative survey
with a writing test and questionnaire as the instruments,
implemented to medical students. The study showed that there was
a correlation among students’ writing performance, writing errors
and academic procrastination. The procrastination also
quantitatively contributed more to interlingual error, ambiguous
error, developmental error and other types of errors. However, the
subject of this study was not English major students who use to learn
English from basic language skills components.

Based on those previous researches, the gap is set. There is no
research that studies academic procrastination on ELT students in
Indonesia, in terms of academic language skill achievement. It is
important to study because ELT students experience English classes
(both academic and occupation purposes) which are based on
language skills and components, language content (linguistics and
literature) and also English language teaching insights. It is expected
that the result must be different from other students who study
English only for occupation purposes. In addition, it is also
appropriate with the instrument of PASS which also includes
indicators about procrastination of writing learning process,
procrastination of reading learning process and also procrastination
of facing examinations which also include the process of reading.
Furthermore, there is no previous study which focused on students’
writing and reading achievement instead of process of both skills in
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the process of learning. Therefore, this study is important to conduct,
with following research questions:
1. How is the level of EFL students’ academic procrastination in
Indonesia?
2. What reasons do EFL students have for doing academic
procrastination?
How is the correlation between EFL students’ procrastination
level with their reading and writing achievement?

METHODS

The research employed quantitative research approach with
descriptive quantitative and correlation research design. Descriptive
quantitative was used to reach the objective number 1and 2 which to
find out the level of students’ academic procrastination and the
reasons for doing procrastination. Meanwhile, the objective number
3 was obtained by applying correlation research design.

The population of the study was 180 seventh semester
students of English Language Teaching (English Education Program)
of a state Islamic university in Indonesia. The population was chosen
based on several criteria, namely: 1) The research gap found that a
study about academic procrastination involves ELT students is still
rare, so that it could fulfill this gap; 2) Even when a study with ELT
students was available, they belonged to PTU (Perguruan Tinggi
Umum) students

Since the study was planned to be conducted with both
descriptive quantitative and correlation study, the sample was taken
minimally 10 times of the total number of variables examined
(Sugiyono, 2017). For correlation stage to reach the research objective
number 3, the researcher needs three variables to examine, namely
students’ academic procrastination, students’ writing achievement
and students’ reading achievement. In sum, the sample of this study
must be minimally: 10 x 3 = 30 samples. The 35 samples undertaken
in this study were chosen randomly by using simple random
sampling technique. This technique was applied to avoid bias
because no other criteria for a sample needed, in which every student
within the population has the same opportunity to be taken as the
sample of the study (Kerlinger, 2006).

Data in this study obtained from the students’ responses
through s5-scales questionnaire. The questionnaire consists of 18
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items to ask about academic procrastination level and 26 items to ask
about the reasons of doing it. Procrastination Assessment Scale-
Students/PASS (Solomon and Ruthblum, 1984) was distributed to
the samples of the study through online by using G-form. The
questionnaire consists of 2 parts which first part is used to examine
the level of procrastination and the second part is used to examine
the reason for doing procrastination. The questionnaire involves
these following indicators for both parts:
Table 1. Indicators of PASS Questionnaire and Reasons of

Procastination
No Indicators of PASS Reasons on Procrastination
1 Writing a term paper Time Management
2 Studying for exams Aversiveness of Task
3 Keeping up with reading Sincerity
assignments
4 Academic administrative tasks Personal Initiative
5 Attending tasks
6 School activities in general

The data analysis was reckoned quantitatively by using SPSS
26. To reach the objective for the first and the second research
objective, the researcher applied descriptive frequencies analysis on
each data obtained from the five-scale questionnaire. The level of
academic procrastination was divided into five, namely very low, low,
moderate, high and very high (Azwar, 2012). The determination was
based on the following table (n=18 items, Range= 72, SD=12, M=54):

Table 2. Level of Procrastination

Level of Procrastination Range Description
Very Low X<=36
Low 36 <X <48
Moderate 48 <X < 60
High 60<X<72
Very High X > 72

However, for the third objective, the researcher applied
Spearman formula (Iskandar et.al, 2022) to correlate the
procrastination level data (X1) with students’ reading (Y1) and writing
achievement (Yz2). The research hypotheses for both correlations are
stated as following:
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a. Procrastination VS Reading
Hi: There is a significant correlation between the level of
academic procrastination and reading achievement.
Ho: There is no significant correlation between the level of
academic procrastination and reading achievement
b. Procrastination VS Writing
Hi: There is a significant correlation between the level of
academic procrastination and writing achievement.
Ho: There is no significant correlation between the level of
academic procrastination and writing achievement
The computation decision was made based on the following
criteria:
a. If Sig.(2-tailed) < 0.05, Ho is rejected and Hui is accepted
b. IfSig. (2-tailed) > 0.05, Ho is accepted and Ho is rejected

The research stage was illustrated as following:

p———

e — s

-—h-md
—

Figure 1. The Stages of the Research
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RESULTS AND DISCUSSION

Findings of the research are elaborated respectively based on
each research questions:
1. EFL students’ academic procrastination level

To answer the first research question, the samples of the
research were asked to respond honestly on the following

statements:
Table 3. Statements of Questionnaire (Procras Level)
Indicators Statement
1. To what degree do you procrastinate on this task?
. 2. To what degree of procrastination on this task a problem for
Writing a you?
term paper 3. To what extend do you want to decrease your tendency to
procrastinate on this task?
4. To what degree do you procrastinate on this task?
Studying for 5. To \;vhat degree of procrastination on this task a problem for
exams you-
6. To what extend do you want to decrease your tendency to
procrastinate on this task?
7. To what degree do you procrastinate on this task?
Keepingup | 8. To what degree of procrastination on this task a problem for
with reading you?
assignments | 9. To what extend do you want to decrease your tendency to
procrastinate on this task?
10. To what degree do you procrastinate on this task?
Academic 1. To what degree of procrastination on this task a problem for
administrative you?
tasks 12. To what extend do you want to decrease your tendency to
procrastinate on this task?
13. To what degree do you procrastinate on this task?
Attending 14. To \;vhat degree of procrastination on this task a problem for
tasks your
15. To what extend do you want to decrease your tendency to
procrastinate on this task?
16. To what degree do you procrastinate on this task?
School 17. To what degree of procrastination on this task a problem for
activities in you?
general 18. To what extend do you want to decrease your tendency to

procrastinate on this task?
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The result of the questionnaire is summed up through the
table below:
Table 4. Distribution of EFL Students’ Procrastination Level

Level of Procrastination Range Description Frequency
Very Low X=36 1
Low 36 <X <48 9
Moderate 48 <X <60 18
High 60<X=<72 5
Very High X>72 2
Total of Students 35

The percentage of the students’ academic procrastination
level is shown through the following pie chart:

The Percentage of EFL Students’' Academic
Procrastination Level
6% 3%

14% ° =7 H Very Low

N Low
Moderate

51%

M High

Very High

Figure 2. Students’ Academic Procrastination Level

The finding shows that more than a half of the total students
involved in this study were in the level of moderate of academic
procrastination (51 %). Then, 26 % of the students belonged to low
level of academic procrastination. Surprisingly, only 14% students
were in the stage of high level of academic procrastination. Then,
very high level of academic procrastination was only reached by 6%
students. The last sequence was students with very low level of
academic procrastination (3%). It is in line with several studies
conducted previously that not all students tended to always
implement high academic procrastination. Gohain and Gogoi (2021)
found that their samples of the study involved both high and low
level of procrastination, even it reached 72,8% of them who had been
found as low procrastinators. Moderate level of students’ academic
procrastination was also found from a study which was conducted to
college students in Malaysia. Kassim et. al. (2022) showed that the
students in their study demonstrated moderate level of academic
procrastination.
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In terms of the area of procrastination in which the students
engaged on, there was no significant difference found among those
six indicators area of procrastination. It is proven with the result on
variance analysis which is shown on the following table:

Table 5. Variance Analysis of Procrastination Area

Score

Sum of Squares df Mean Square F Sig.
Between Groups 20.271 5 4.054 .630 677
Within Groups 1313.486 204 6.439
Total 1333.757 209

The level of significance was 0,677 which is greater than o,05.
In other words, it is said that the six area of procrastination was fairly
chosen by the students. The following pie chart describes the
percentage of each area of procrastination:

Area of Academic Procrastination
B Writing a term paper

B Studying for exams
m Keeping up with reading
assignments

B Academic administrative task

B Attending task

m School activities in general

Figure 3. Students’ Academic Procrastination Area

The finding shows that area of writing a term paper, studying
for exams, keeping up with reading assignments and attending task
became the most chosen area by the students. Dealing with English
Language Teaching, in which involves 4 language skills to be learned,
it can be said that the students still had problems with their language
skills especially on writing and reading. Therefore, they inclined to
apply procrastination. Kafipour and Jafari (2021), in their study,
found that academic procrastination had a significant correlation
with students’ writing performance. It also supports the study
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conducted by Solomon and Rothblum in Bekleyen (2017) students in
language major reported that they procrastinated on writing a term
paper (46%), studying for exams (27.6%), and reading weekly
assignments (30.1%) even when they learned reading and writing as
language skills.

In sum, it is concluded that the level of academic
procrastination of EFL students in this study showed moderate level
of procrastination, in which the areas of procrastination engaged by
the students were still related to their major as language learners, in
which engaged more on two language skills which were reading and
writing.

2. EFL students’reason for doing procrastination
The following statements were distributed to the students to get the
answer of reasons why they did procrastination:

Table 6. Statements of Questionnaire (Reasons for Procras)
Indicators Statements

Time Management | 1. You liked the challenge of waiting until the deadline.
You had too many other things to do.
You waited until a classmate did his/hers, so that
he/she could give you some advice

4. You felt it just takes too long to write a term paper.

5. You knew that your classmates hadn'’t started the
paper either

Aversiveness of the | 6. You were concerned the professor wouldn’t like your

task work.

7. You had a hard time knowing what to include and
what not to include in your paper.

8. You were worried you would get a bad grade.

9. You resented having to do things assigned by others.

10. You really disliked writing term papers.

1. You felt overwhelmed by the task.

12. You couldn’t choose among all the topics.

Sincerity 13. You didn’t think you knew enough to write the paper.

14. You were concerned that if you did well, your
classmates would resent you.

15. You didn'’t trust yourself to do a good job

16. You didn’t have enough energy to begin the task.

17. You resented people setting deadlines for you.

18. You were concerned you wouldn’t meet your own
expectations.
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19. You were concerned that if you got a good grade,
people would have higher expectations of you in the
future.

20. Your friends were pressuring you to do other things.

Personal Initiative | 21. There’s some information you needed to ask the
professor, but you felt uncomfortable approaching
him/her.

22. You had difficulty requesting information from other
people.

23. You looked forward to the excitement of doing this
task at the last minute.

24. You waited to see if the professor would give you
some more information about the paper.

25. You set very high standards for yourself and you
worried that you wouldn’t be able to meet those
standards.

26. You just felt too lazy to write a term paper.

The result of questionnaire was shown on the following table pie
chart:

Reasons for Procrastination

B Time Management
B Aversiveness of the task
Sincerity

B Personal Initiative

Figure 4. Students’ reasons for procrastination

The most chosen reason for students’ procrastination was
sincerity (30%), then followed by aversiveness of the task (27%).
Meanwhile, personal initiative (23%) and time management (20)
were less chosen by the students. In other words, the students did
not have much problem in managing their time to decide when they
have to fulfill their obligation to finish the task or to play other roles
in their personal life. It is in line with Asmal and Sayin’s study (2022),
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they found that more mature students were, easier for them to
reduce their willing to procrastinate. A college student could manage
their time well enough to recognize how long they could apply
procrastination, since many lecturers designed modalities based
learning in which it was believed to reduce students’ procrastination
(Babadogan, 2010). The more assignments given, the more students
focus on managing their time for studying.

Further, it is shown that sincerity and aversiveness were
chosen mostly by the students. In the reason of aversiveness, it seems
that the students experienced hard time during their chance to start
writing their task. It was implied with the indicators of disliking
writing term papers, not being able to choose a good topic to write
or feeling overwhelmed by the task because they did not know what
to write. Simply, it deals with students’ problem on writing problem:s,
especially on writing anxiety. Schweiker-Marra and Marra (2000)
found that writing anxiety could be one factor that influenced
students’ performance in writing. Further, they proved that pre-
writing activities can decrease this type of anxiety. This activity could
help the students during the first stage of writing so that they did not
need to spend much time in thinking what to write. Dealing with
sincerity, it is related to the students’ psychological problems as
stated in the statement that students did not think that they knew
enough to write. Thus, they procrastinated since they did not have
much confidence on their ability in writing. It could be also one
factor of writing anxiety which was students’ personal belief about
writing and learning to write itself as well as self perception about
their own ability in writing (Cheng, 2004).

In conclusion, the result of students’ procrastination level and
the reasons for doing that procrastination in this study was related
each other. The students which were EFL students inclined to
conduct procrastination in case of their personal perception on their
capability in language skills, which were specifically said as writing
and reading, and also of their own linguistics problems on pre writing
activities. Further, the correlation between the level of
procrastination and writing achievement would be explained on the
next section to validate that the assumption of this relation could be
proven statistically. In addition, the correlation between the level of

procrastination and reading achievement would also be explained
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previously since the ability of writing can be separated from the
ability of reading. It is known that the reading instruction has a
positive influence on writing (Shanahan, 2006) as well as writing
instruction on reading (Weiser & Mathes, 2011). Thus, it would be
acknowledged statistically that students’ pre writing anxiety as the
source of students’ procrastination was also influenced by their
reading ability.

3. Correlation between students’ level of procrastination and writing
as well as reading achievement

For answering the third question, it is important to describe
the data of students’ reading and writing achievement first. The data
were obtained from the open questionnaire given to the students.
They needed to type the points they obtained for their last reading
and writing class. For the importance of data computation, the points
(A,B,C,D) were converted into number (4,3,2,1). The data are stated
through the table below:

Table 7. Students’ points for reading, writing and academic
procrastination

No Reading Points Writing Points Procrast Points
! 3 3 78
78
102
82
81
63
79
73
84
78
78
54
98
76
119

A AW N W W W W W W
SO (N W W W W W W W W
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16

3 4 78
7 4 4 69
18 4 4 73
19 2 2 80
20 3 5 67
21 4 4 98
22 4 4 75
23 4 4 64
24 4 3 70
25 4 4 95
26 4 3 49
27 3 3 90
28 3 3 56
29 3 3 59
30 4 4 73
3 4 4 36
32 2 3 69
33 4 3 96
34 3 4 77
35 4 2 99

Since the data involved ordinal data, non parametric
computation was conducted without concerning on the normality of
the data. The correlation was counted by using Spearman Formula
between Reading Points and Procrastination Points, as well as
Writing Points with Procrastination Points. The result of
computations is shown through the following table:

Table 8. Correlations between Reading and Procrast

reading procrast
Spearman's rho reading Correlation Coefficient 1.000 -.056
Sig. (2-tailed) : .748
N 35 35
procrast  Correlation Coefficient -.056 1.000
Sig. (2-tailed) .748
N 35 35
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From the table o, it is shown that Sig.(2-tailed) was 0.748
which is greater than o0.05. It means that Ho was accepted, while H1
was rejected. In other words, there was no significant correlation
between reading achievement with procrastination.

Table 9. Correlations between Writing and Procrast

procrast writing
Spearman's rho procrast  Correlation Coefficient 1.000 -.081
Sig. (2-tailed) : .644
N 35 35
writing Correlation Coefficient -.081 1.000
Sig. (2-tailed) .644
N 35 35

Table 10 describes that, Sig.(2 tailed) for writing achievement
and procrastination was 0.644. It is greater than o.05 in which Ho
was accepted and Hi was rejected. Then, there was no significant
correlation between writing achievement and procrastination.

The findings support several research findings that academic
procrastination did not directly move altogether with students’
academic achievement, though they moved successively with
students’ anxiety during the process of writing or reading. In fact, the
level of students’ academic procrastination could not be used as a
predictor to predict students’ achievement in learning, in this case
writing and reading achievement. However, it was useful to predict
the students’ anxiety or other problems related to students’
performance during the process of reading and writing. In line with
this, Motie, Heidari and Sadeghi (2012) stated that academic
procrastination could be used as a predictor on students’ self
regulated learning. Besides, it is also explained that academic
procrastination could be reduced by giving some interventions on
students’ fear of failure and self-regulation in hope that they could
organize the process of learning better (Zarrin and Gracia, 2020).
Further, self regulated learning itself has significant positive
influence on students’ learning achievement (Nasir, Nurhidayah and
Supriyanto, 2020; Ejubovic and Puska, 2019; Ergen and Kanadli, 2017).
In sum, students’ procrastination is limited only as a predictor on
students’ performance in the process of learning, not as a predictor
on students’ achievement on learning.
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Dealing with students’ performance during the process of
writing, students’ academic procrastination seemed to be a predictor
in examining the students’ anxiety or problems on their pre-writing
stages. Pravita and Kuswandono (2022) posited that students with
high level of anxiety had to struggle more during implementing their
self regulated strategy in writing their thesis. They seemed to have
high level of procrastination during the process of revision and
review because they did not really understand what to write. They
needed to start reading new literature to start their revision process.
In addition, writing anxiety and writing performance correlated
reversely, in which the higher the level writing anxiety was, the lower
writing performance was (Fitrinada, Leoneto, Fiftinova, 2018). In
sum, it can be said that writing anxiety had a mediating role which
indirectly connecting students’ procrastination with writing
achievement in negative way, while procrastination itself supported
the writing anxiety (Zhang and Zhang, 2022).

In terms of reading process in learning, the students also
inclined to procrastinate when it was related to reading assignment.
This procrastination also increased their anxiety and distress level
when working with reading assignment (Winarni, 2019). Still related
to self regulated learning, it is found that students had low control
strategy of reading assignment, though they enjoyed the process of
reading itself (Qi, 2021). Thus, they did procrastination in reading
assignment since they had low level of metacognition strategy, but
high level of motivational belief. Meanwhile, dealing with reading
achievement, it was statistically correlated negatively with reading
anxiety (Mardianti et.al., 2021; Trisnayanti et.al., 2020; and Dewi,
2020) and significantly affected by self regulated strategy (Alreshoud
and Abdelhalim, 2022; Ghavamnia, 2022; and Nejabati, 2015). In
conclusion, although procrastination was not correlated directly on
reading achievement, it still significantly influenced reading anxiety
and self-regulated strategy in which statistically gave impact on
reading achievement, either it was negative or positive impact.

CONCLUSION

Based on the findings and discussion explained previously, it
can be concluded that EFL students’ academic procrastination was in
the level of moderate, in which the students inclined to procrastinate
more on pre-writing activities and reading assignment. The reasons
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of doing procrastination for these EFL students were lied more on
the area of aversiveness and sincerity. In terms of aversiveness, the
EFL students tended to procrastinate during the pre-writing stage
since they did not know what to write, mastered low linguistic
strategic of writing and also experienced writing anxiety. In addition,
they felt not confident enough with their own ability in writing and
their capability on reading comprehension which became the reason
on sincerity area.

Meanwhile, the correlation between, both, EFL students’
academic procrastination and reading achievement as well as writing
achievement, showed no significant correlation. It means that level
of procrastination could not be used as a predictor to predict
students’ reading and writing achievement.

REFERENCES

Alreshoud, Ashwaq A. and Abdelhalim, Safaa M. 2022. “The Impact
of Self-Regulated Strategy Development on Enhancing Saudi
Female English majors’ Reading Comprehension Skills and
Self-Efficacy”. Arab World English Journal (AWE]) Volume 13.
Number 2. June 2022 Pp.312-327

Asmal, Mehmet and Sayin, Sanem Dilbaz. 2022. Academic
Procrastination in Language Learning: Adolescent Learners’
Perspectives.  Acuity: Journal of English Language
Pedagogy, Literature, and Culture. Vol.7 No.2 2022.

Azwar, S. 2012. Penyusunan Skala Psikologi edisi 2. Yogyakarta:
Pustaka Pelajar.

Babadogan, Cem. 2010. The impact of academic procrastination
behaviors of the students in the certificate program in
English language teaching on their learning modalities and
academic achievements. Procedia Social and Behavioral
Sciences 2 (2010) 3263-3269.

Bekleyen, Niliifer. 2017. Understanding the academic procrastination
attitude of language learners in Turkish universities.

Vol. 4 No. 2, December 2022




j Journal of Language Intelligence and Culture

Academic Journals: Educational Research and Reviews Vol.
12(3), pp. 108-15 10 February, 2017 DOL
10.5897/ERR2016.3122

Cheng, Ys. 2004. EFL Students' Writing Anxiety: Sources and
Implications. English Teaching & Learning 29.2 (October
2004): 41-62

Dewi, Desi S. 2020. “THE CORRELATION BETWEEN STUDENTS’
STUDY ANXIETY AND STUDENTS  READING
COMPREHENSION”. Anglo-Saxon : Jurnal Ilmiah Program
Studi Pendidikan Bahasa Inggris Vol. 11, No 1: 81-90
DOI: https://dx.doi.org/10.24093/awej/voli3no2.21

Ejubovic, Adisa and Puska, Adis. 2019. “Impact of self-regulated
learning on academic performance and satisfaction of

students in the online environment”. Knowledge
Management and E-learning: International Journal Vol 11, No
3

Ergen, Binnur and Kanadli, Sedat. 2017. “The Effect of Self-Regulated
Learning Strategies on Academic Achievement: A Meta-
Analysis Study”. Eurasian Journal of Educational Research
(EJER) 17(69):55-74. DOI:10.14689/ejer.2017.69.4

Ferrari, Joseph R.; Johnson, Judith L. and Mc.Cown, William, G. 2013.
Procrastination and Task Avoidance Theory, Research and
Treatment. New York: Plenum Press.

Fitrinada, Dela Masita; Loeneto, Bambang and Fiftinova, Fiftinova.
2018. “STUDENTS WRITING ANXIETY AND ITS
CORRELATION WITH WRITING PERFORMANCE”. The
Journal of English Literacy Education Vol 5, No 2 (2018)
DOI: https://doi.org/10.36706/jele.v5iz2.7250

Ghavamnia, Maedeh. 2022. “The Instruction of Self-Regulatory
Strategies and its Impact on L2 Reading Comprehension and
Self-Regulated Learning”. The Reading Matrix: An
International Online Journal Volume 22, Number 2,
September 2022.

JYA Vol. 4 No. 2, December 2022



https://dx.doi.org/10.24093/awej/vol13no2.21
https://www.kmel-journal.org/ojs/index.php/online-publication/issue/view/43
https://www.kmel-journal.org/ojs/index.php/online-publication/issue/view/43
https://www.researchgate.net/journal/Eurasian-Journal-of-Educational-Research-EJER-1302-597X
https://www.researchgate.net/journal/Eurasian-Journal-of-Educational-Research-EJER-1302-597X
http://dx.doi.org/10.14689/ejer.2017.69.4
https://ejournal.unsri.ac.id/index.php/jenglish/issue/view/827
https://doi.org/10.36706/jele.v5i2.7250

Praptika Septi Femilia
David Ilham Yusuf

Gohain, Rashmi Rekha and Gogoi, Sampreety. 2021. “A Study on the
Reasons of Academic Procrastination among College
Students”, Biological Forum-An International Journal 13(4):

709-715(2021).

Gray, J. (2017). “It’s my closest friend and my most hated enemy”:
Students share perspectives on procrastination in
writing classes. The Journal of Student Success in Writing, 1
(1), 4.
https://doi.org/10.3389/fpsyg.2020.555849

Iskandar; Jaya, Askar; Warti, Rini; and Zaini. 2022. Statistik
Pendidikan (Teori dan Praktek SPPS). Pekalongan: PT Nasya
Expanding Management.

Jones, Irma S. and Dianna C. 2021. “Year two: Effect of procrastination
on academic performance of undergraduate online students”
Higher Education Journal Volume 39.

Kader , Ahmad. 2014. “Academic Procrastination and Student
Achievement” in an Introductory Economics Course January
2014 SSRN Electronic Journal DOI:10.2139/ssrn.2404767

Kafipour, Reza and Jafari, Samaneh. 2021. Procrastination and its
effect on English writing errors and writing performance of
medical students. Indonesial Journal of Applied Linguistics
https://doi.org/10.17509/ijal.v10i3.31763

Kassim, Farhah. 2022. Gender Difference in Procrastination Among
University Students. Asian Journal of Research in Education
and Social Sciences Vol 4 No 3 (2022): Sep 2022.

Kerlinger. 2006. Asas-Asas Penelitian Behaviour. Edisi 3, Cetakan 7.
Yogyakarta: Gadjah Mada University Press.

Kuftyak, Elena V. 2021. “Procrastination, Stress and Academic
Performance in Students”. Proceedings VII International
Forum on Teacher Education IFTE-2021, 0965-0974
doi:10.3897/ap.5.e0965

Vol. 4 No. 2, December 2022



https://doi.org/10.3389/fpsyg.2020.555849
https://www.researchgate.net/journal/SSRN-Electronic-Journal-1556-5068
http://dx.doi.org/10.2139/ssrn.2404767
https://doi.org/10.17509/ijal.v10i3.31763
https://myjms.mohe.gov.my/index.php/ajress/index
https://myjms.mohe.gov.my/index.php/ajress/index
https://myjms.mohe.gov.my/index.php/ajress/issue/view/1492

j Journal of Language Intelligence and Culture

KUTLU ABU, Nese, and SARAL, Duygu Gizem. 2016. THE REASONS
OF ACADEMIC PROCRASTINATION TENDENCIES OF
EDUCATION FACULTY STUDENTS. The Online Journal of
New Horizons in Education - January 2016 Volume 6, Issue 1

Laeus. 2015. “An Analysis of Teachers’ General Tendency to
Procrastinate, Perception of Professional Efficiency/ Self
Efficiency and AltrDewitte & Lens (2010). Psychology and
Economics; Evidence from the Field ¢ Journal of Economic
Literature 47; 315-370.

Mardianti, Nunung; Wijayanti, Primardiana H.; Murtadho, Nurul.
2021. “The Correlation Between Students’ Reading Anxiety
and Their Reading Comprehension in ESP Context”.
International  Journal of Language Education 5(2):15
DOI:10.26858/ijole.vsi2.15440

McCown, W., & Johnson, J. (1989). “Procrastination, a Principal
Components Analysis”. Personality & Individual Differences,
10, 197-202. DOI: 10.1016/0191-8869(89)90204-3

Motie, Hoora; Heidari, Mahmood and Sadeghi, Mansooreh A. 2012.
“Predicting Academic Procrastination during Self-Regulated
Learning in Iranian First Grade High School Students”.
Procedia - Social and Behavioral Sciences 69 (2012 ) 2299 -
2308

Nabelkova, Eva. 2015. “Academic procrastination and factors
contributing to its overcoming”. The New Educational
Review 39(1):107-118 March 2015
DOI:10.15804/tner.2015.39.1.09

Nasir, Sumarni; Nurhidayah, Nurhidayah and Supriyanto, Ahmad.
2020. “EFFECT OF SELF-REGULATED LEARNING ON
ACADEMIC ACHIEVEMENT OF
PUANGRIMAGGALATUNG UNIVERSITY EDUCATIONAL
ADMINISTRATION STUDY PROGRAM STUDENTS”.
International Journal of Educational Management and

IGER Vol 4 No. 2, December 2022



https://www.researchgate.net/journal/International-Journal-of-Language-Education-2548-8457
http://dx.doi.org/10.26858/ijole.v5i2.15440
https://www.researchgate.net/journal/The-New-Educational-Review-1732-6729
https://www.researchgate.net/journal/The-New-Educational-Review-1732-6729
http://dx.doi.org/10.15804/tner.2015.39.1.09
http://journal2.uad.ac.id/index.php/ijemi/index

Praptika Septi Femilia
David Ilham Yusuf

Innovation Vol. 1 No. 3 (2020)
DOI: https://doi.org/10.12928/ijemi.v1i3.2152

Nejabati, Najva. 2015. “The Effects of Teaching Self-regulated
Learning  Strategies on EFL Students’ Reading
Comprehension”. Journal of Language Teaching and
Research 6(6):1343 DOI:10.17507/jltr.0606.23

Ojo, Adeniyi Adewale. 2019. “THE IMPACT OF PROCRASTINATION
ON STUDENTS ACADEMIC PERFORMANCE IN
SECONDARY SCHOOLS?”. International Journal of Sociology
and Anthropology Research Vol.5, No.1, pp.17-22, January
2019.

Pravita, Agnes Riska and Kuswandono, Paulus. 2022. WRITING
ANXIETY AND ACADEMIC PROCRASTINATION ON
UNDERGRADUATE THESIS WRITING: THE ROLE OF
SELF-REGULATION. journal of English Education and
Linguistics Studies, 4(1), 105-128.

Qi, Xiang. 2021. “Effects of Self-Regulated Learning on Student’s
Reading Literacy: Evidence From Shanghai”. Front. Psychol.,
Sec. Educational Psychology 13 January 2021

Schweiker-Marra, Karyn E. and Marra, William T. 2000. Investigating
the effects of prewriting activities on writing performance
and anxiety of at-risk students. Reading Psychology 21(2)
April 2000. DOI:10.1080/02702710050084437

Shahrizal Bin Amran, Ahmad and Malina Binti Zulkifli. 2020. “Index
Developing and Modelling the Factors of Academic
Procrastination Among University Students”. Malaysian
Journal of Social Sciences and Humanities (MJSSH), Volume
5, Issue 9, (page 63-75), 2020 DOL:

Shanahan T. Relations among oral language, reading, and writing
development. In: MacArthur Charles A., Graham Steve,
Fitzgerald Jill, editors. Handbook of  writing
research. Guilford Press; New York, NY: 2006. pp. 171-183.

Vol. 4 No. 2, December 2022



http://journal2.uad.ac.id/index.php/ijemi/index
http://journal2.uad.ac.id/index.php/ijemi/issue/view/213
https://doi.org/10.12928/ijemi.v1i3.2152
https://www.researchgate.net/journal/Journal-of-Language-Teaching-and-Research-1798-4769
https://www.researchgate.net/journal/Journal-of-Language-Teaching-and-Research-1798-4769
http://dx.doi.org/10.17507/jltr.0606.23
https://www.researchgate.net/scientific-contributions/Karyn-E-Schweiker-Marra-2061433788
https://www.researchgate.net/scientific-contributions/William-T-Marra-2049925399
https://www.researchgate.net/journal/Reading-Psychology-1521-0685
http://dx.doi.org/10.1080/02702710050084437

j Journal of Language Intelligence and Culture

Solomon, L. J., & Rothblum, E. D. (1984). “Procrastination
Assessment Scale-Students (PASS)”. In J. Fischer & K.
Corcoran (Eds.), Measures for clinical practice (pp. 446-452).
New York: The Free Press.

Sugiyono. (2017). Metode Penelitian Kuantitatif, Kualitatif, dan R&D.
Bandung : CV Alfabeta.

Trisnayanti, Ni Luh P.D.; Tanra, Dewa K.; Agustini, Dewa. 2020.
“RELATIONSHIPS AMONG READING ANXIETY, READING
SELF-EFFICACY, AND READING COMPETENCY IN THE
VOCATIONAL HIGH SCHOOL IN SINGARAJA”.
International Journal of Language and Literature 4(1):33
DOI:10.23887/ijll.v4i1.30225

Tuckman, B. W. 1991. “The development and concurrent validity of
the procrastination scale”. Educational and Psychological
Measurement, 51(2), 473-480.
https://doi.org/10.1177/0013164491512022

Weiser B, Mathes P. Using encoding instruction to improve the
reading and spelling performance of elementary students at
risk  for literacy difficulties: A  best-evidence
synthesis. Review of Educational Research. 2011;81:170-200.

Winarni, Nanik. 2019. Academic Procrastination in Weekly Reading

Assignment in English Language Education Department at
UIN Sunan Ampel Surabaya. Unpublished thesis: UIN Sunan
Ampel Surabaya.

Zarrin, Sohrab A. and Gracia, Esther. 2020. Prediction of Academic
Procrastination by Fear of Failure and Self-Regulation.
Educational Sciences: Theory and Practices. July, 2020.
20(3)34-43. DOI 10.127738/jestp.2020.3.003

Zhang, Chen and Zhang, Wenzhong. 2022. “The Impact of Academic
Procrastination on Second Language Writing: The Mediating
Role of L2 Writing Anxiety”. Front. Psychol., Sec. Language
Scienceso4 May 2022

JIN Vol. 4 No. 2, December 2022



https://www.researchgate.net/journal/International-Journal-of-Language-and-Literature-2549-4287
http://dx.doi.org/10.23887/ijll.v4i1.30225
https://doi.org/10.1177/0013164491512022

